10-Minute Lecture Plan: Adrienne Rich, “Diving into the Wreck”

0:00–1:30 — Opening + Biographical Context
Today we are reading “Diving into the Wreck” by Adrienne Rich, one of the most influential feminist poets of the 20th century.
· Rich was born in 1929 in Baltimore and became a central voice in second-wave feminism 
· Her work moves from early formal poetry to deeply political, experimental writing 
· She won the National Book Award (1974) but later refused the National Medal of Arts in protest of government policies 
Context for this poem:
· Published in 1973, during the height of feminist activism 
· The poem reflects: 
· women’s liberation struggles 
· recovery of erased histories 
· questioning of dominant narratives 

Framing statement to students:
This is not just a poem about a dive—it is a poem about going into history itself to uncover what has been hidden or erased.

1:30–3:00 — Central Metaphor: The Dive
(Write on board: DIVE = ?)
According to the notes, the poem is built on an extended metaphor :
· The speaker diving into a shipwreck =
→ exploring women’s history and identity 

Key idea:
The speaker does not trust “the book of myths”—she wants to see the wreck herself.
Explain:
· “Book of myths” = traditional narratives 
· These narratives: 
· define gender roles 
· erase women’s experiences 
👉 Teaching point:
The poem is about the difference between received knowledge and lived truth

3:00–5:00 — Stanzas 1–3: Preparation and Descent
Stanza 1: Preparation
“First having read the book of myths…”
Explain:
· The speaker prepares carefully: 
· camera → documentation 
· knife → survival 
· mask/flippers → transformation 

Important contrast:
“not like Cousteau… but here alone”
Mention briefly Jacques Cousteau
👉 Teaching point:
· Unlike male explorers: 
· she has no team 
· no institutional support 
This is a gendered journey into knowledge

Stanza 2: The Ladder
“There is a ladder.”
Explain:
· The ladder is: 
· ordinary 
· but symbolic 
👉 Insight:
It represents access to knowledge—but only for those who choose to descend

Stanza 3: The Descent
“I go down… I crawl like an insect…”
Explain:
· The descent is: 
· slow 
· uncomfortable 
· dehumanizing 
👉 Key point:
Knowledge here is not empowering—it is difficult and isolating

5:00–6:30 — Stanza 4–5: Entering the Unknown
Stanza 4: Transition
“blue… greener… black”
Explain:
· Movement into: 
· unknown 
· unconscious 
· historical depth 

Crucial line:
“the sea is not a question of power”
👉 Teaching point:
· This journey is not about control 
· It is about: 
· adaptation 
· learning 

Stanza 5: Transformation
“you breathe differently down here”
Explain:
· The speaker begins to: 
· adjust 
· belong 
👉 Insight:
Entering suppressed history requires changing oneself

6:30–8:00 — Stanza 6–7: The Wreck Itself
Key line:
“I came to explore the wreck… not the story of the wreck”
This is central.

Explain clearly:
· “story” = dominant history 
· “wreck” = actual lived reality 
👉 Teaching point:
The poem rejects official narratives in favor of material truth

Description of wreck:
· damaged 
· broken 
· yet still meaningful 
From the notes:
· It represents: 
· women’s erased history 
· suppressed experiences 

Key insight:
The wreck is not just destruction—it contains “treasures” that survive 

8:00–9:00 — Stanza 8–10: Identity and Collective Voice
Stanza 8: Gender fluidity
“I am she: I am he”
Explain:
· The speaker becomes: 
· both male and female 
👉 Teaching point:
· Challenges fixed gender identity 
· Opens space for: 
· queer history 
· fluid identity 

Final stanza:
“We are, I am, you are…”
Explain:
· Shift from: 
· individual → collective 

Final line:
“the book of myths… in which our names do not appear”
👉 Crucial takeaway:
· History has erased: 
· women 
· marginalized identities 

9:00–10:00 — Closing Interpretation + Takeaway
Synthesize for students:
This poem is about going into the depths of history to recover what has been lost, erased, or misrepresented.

Key themes to emphasize:
· Erasure of women from history 
· Search for truth beyond dominant narratives 
· Identity as fluid and reconstructed 
· Knowledge as difficult, embodied, and solitary 

Final statement to class:
Rich is asking us not just to read history—but to dive into it ourselves, to question it, and to recover what has been left out.

Optional Exit Question (if 30 seconds left)
Ask:
Why does Rich insist on exploring the “wreck” rather than accepting the “story”?



10-Minute Lecture Plan: Claudia Rankine, “what if”
0:00–1:30 — Opening + Author Context
(Begin by situating the poet)
Today we are reading a poem by Claudia Rankine, one of the most important contemporary poets working at the intersection of poetry, race, and visual culture.
· Rankine was born in Jamaica and moved to the United States as a child. 
· Her work often explores: 
· everyday experiences of racism 
· the emotional and psychological effects of racialized encounters 
· the limits of language in expressing these experiences 
You may have heard of her earlier book Citizen: An American Lyric, which blends poetry, essay, and visual images to document microaggressions and systemic racism.
This poem, “what if,” comes from her later book Just Us: An American Conversation.
Key contextual idea:
· Just Us is built around conversations between Black and white Americans, especially about race, privilege, and responsibility. 
· The book asks:
→ How do we talk to each other across difference—honestly, without defensiveness or collapse? 

1:30–3:00 — Framing the Poem: The Function of “What If”
(Write on board: WHAT IF)
Before we go into the poem, I want you to think:
What does the phrase “what if” usually do?
Take 2–3 quick responses.
Then guide:
· “What if” introduces: 
· possibility 
· doubt 
· hypothetical thinking 
· It does not assert—it opens 
Key claim for today:
Rankine turns “what if” into an ethical tool—a way of thinking about race without closing the conversation.

3:00–5:00 — Section i: Change, Shame, and Resistance
Let’s look at the opening section.
“What does it mean to want an age-old call / for change / not to change”
Explain:
· The poem immediately introduces a paradox: 
· wanting justice 
· resisting transformation 

Important conceptual move:
“How is a call to change named shame… penance… chastisement?”
Here Rankine is asking:
· Why does being asked to change feel like: 
· punishment? 
· moral failure? 

Etymology moment (slow down here):
“The root / of chastise is to make pure.”
Explain to students:
· “Chastisement” comes from the idea of purification 
· But Rankine questions this: 
“The impossibility of that”
👉 Teaching point:
· The poem critiques the idea that we can become morally pure through correction 

Mini takeaway for students:
The resistance to change may come not from disagreement—but from the fear of shame and moral exposure

5:00–6:30 — Section ii: Exhaustion and “Historied” Identity
Now move to section ii.
“when one is this historied out”
Pause here—this is crucial.
Ask:
· What does “historied out” suggest? 
Guide them to:
· Being weighed down by history 
· Carrying collective memory in the body 

Key insight:
· The speaker becomes:
“gauging like a machine”
👉 Interpretation:
· Emotional exhaustion leads to: 
· self-monitoring 
· controlled response 

The “container” image:
“I could build a container to carry this being”
Explain:
· Suggests: 
· holding pain 
· containing identity 
· But then: 
“we were never to be whole”
👉 Teaching point:
· The poem rejects the idea of a complete, unified self 

Relational turn:
“I am here… awaiting you”
Important:
· Not accusation 
· Not withdrawal 
· But presence in uncertainty 

6:30–8:00 — Sections iii–iv: Repetition, Time, and Confrontation
Section iii: Everyday temporality
“What if over tea… on our walks…”
Explain:
· “What if” enters: 
· daily life 
· ordinary interactions 
👉 Key idea:
Ethical questioning is not abstract—it happens in everyday encounters.

End of section iii:
“what if nothing changes?”
Ask:
· Is this despair or realism? 

Section iv: Direct critique
Now the poem becomes more confrontational:
“What if you’re the destruction… beneath your language of savior?”
Explain clearly:
· Rankine critiques: 
· white liberal self-image 
· the idea of “helping” without self-examination 

Critical idea: voice and power
“what if is only considered repetitive… when uttered by the unheard”
👉 Teaching point:
· Who gets to repeat themselves? 
· Whose questioning is dismissed? 

Key phrase:
“what if is the cement of insistence”
Explain:
· Repetition = persistence 
· “What if” becomes a form of resistance 

8:00–9:30 — Sections v–vi: Language, Self, and Relation
Section v: Fragmented voice
“I so love I know I shrink…”
Explain:
· Rapid “I” statements = fragmented subjectivity 
· Shows: 
· overload 
· instability 
· searching for meaning 

Central question:
“what is it we are telling… what is it we are wanting to know?”
👉 Teaching point:
· Language is uncertain 
· Communication is incomplete 

Section vi: Closing movement
“justice and the openings for just us”
Explain the wordplay:
· justice → political system 
· just us → interpersonal relation 

Final idea:
“a new sentence… a swerve in our relation”
👉 Interpretation:
· Change must happen in: 
· language 
· relationships 
· ways of speaking 

9:30–10:00 — Closing Takeaway
End with this:
This poem does not give us answers.
Instead, it asks us to stay inside the discomfort of questioning.
Final statement to students:
“What if” is not hesitation—it is a way of remaining ethically engaged without rushing to closure.

Optional Exit Question (if time permits)
Ask students to respond briefly:
What does “what if” allow us to do that a statement cannot?





10-Minute Lecture Plan: Louise Glück, “The Wild Iris”

0:00–1:30 — Opening + Author Context
Today we are reading “The Wild Iris” by Louise Glück, one of the most important contemporary American poets.
· Glück (1943–2023) won the Nobel Prize in Literature for her “unmistakable poetic voice” 
· Her poetry is known for: 
· emotional restraint 
· philosophical depth 
· stark, clear language 

Context for this poem:
· This poem comes from her collection The Wild Iris, which won the Pulitzer Prize 
· The collection is structured around: 
· a garden setting 
· voices of flowers, a gardener, and a god-like presence 
👉 Important:
Many poems in this collection are spoken by flowers—this poem is the voice of the iris itself

Framing statement:
This is a poem about death, survival, and rebirth—but told from a non-human perspective.

1:30–3:00 — Opening Question + Central Idea
Ask students:
What does it mean for a flower to “speak”?
Take 1–2 responses.
Then guide:
· The poem is not just about a flower 
· It is about: 
· consciousness 
· mortality 
· returning from nothingness 

Key claim for today:
The iris becomes a metaphor for the human experience of death and renewal—but without comforting illusions.

3:00–5:00 — First Movement: Death as Experience
Opening lines:
“At the end of my suffering / there was a door.”
Pause here.
👉 Ask:
· What does “door” suggest? 
Guide:
· transition 
· threshold 
· passage 

Key shift:
“that which you call death / I remember”
Explain:
· The speaker: 
· has experienced death 
· remembers it 
👉 Teaching point:
Death is not abstract—it is experienced and narrated

Imagery:
“branches of the pine shifting… weak sun… dry surface”
Explain:
· Sensory but muted 
· Transitional space between: 
· life and death 

5:00–6:30 — Second Movement: Burial and Consciousness
Key lines:
“It is terrible to survive / as consciousness / buried in the dark earth.”
Slow down here—this is crucial.

Interpretation:
· Survival is not comforting 
· It is: 
· isolating 
· trapped 
· voiceless 
👉 Teaching point:
The poem reverses our expectations—survival itself is terrifying

Important idea:
· Consciousness continues 
· But: 
· without expression 
· without agency 

6:30–8:00 — Third Movement: Emergence and Voice
Key turning point:
“Then it was over… the stiff earth / bending a little”
Explain:
· Emergence from soil 
· Rebirth moment 

Natural imagery:
“what I took to be / birds darting…”
👉 Teaching point:
· The speaker is reorienting itself to the world 
· Perception is: 
· partial 
· uncertain 

Address to the reader:
“You who do not remember / passage from the other world”
Explain:
· Direct contrast: 
· humans forget 
· the flower remembers 
👉 Insight:
The poem positions nature as having knowledge humans lack

Key philosophical claim:
“whatever / returns from oblivion returns / to find a voice”
👉 Teaching point:
· Voice = identity 
· Voice = existence 

8:00–9:30 — Final Movement: Transformation and Renewal
Final image:
“from the center of my life came / a great fountain”
Explain:
· Explosion of life 
· Energy, vitality 

Color imagery:
“deep blue / shadows on azure sea water”
Interpret:
· beauty 
· depth 
· emotional intensity 

Key idea:
Rebirth is not gentle—it is powerful and overwhelming

9:30–10:00 — Closing Synthesis
Bring it together:
This poem reimagines death not as an end, but as a cycle of loss, silence, and return.

Key themes to emphasize:
· Death as lived experience 
· Consciousness without voice 
· Rebirth and renewal 
· Nature as a speaking subject 
· Memory vs. forgetting 

Final statement to students:
Glück asks us to imagine what it would mean not just to die—but to remember death, to pass through silence, and to return transformed.

Optional Exit Question
If time permits:
Why does Glück choose a flower—not a human—to tell this story?
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